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What's New?
Despite the challenges from the pandemic, year 2 of our CSL Pilot provided an opportunity to grow
in our understanding of the provincial shift in assessment and reporting. Technology played an
important role in communicating with students and caregivers, providing new tools for formative
assessment, and creating opportunities for students to engage and show evidence of their growth
and progress. Teachers grew in their confidence and embraced many technologies to capture
student learning, provide feedback, and find ways to stay connected with students and families.

The CSL committee gathered feedback through surveys, testimonials, and lived experiences to
provide the following recommendations from Year 2 of the Pilot:
1. Revise and condense the CSL handbook for Sept. 2021
2. Provide more flexibility for the elementary Mid-Year Communication of Progress Determine a
format for conferences at the secondary level
3. Provide more flexibility for both spring and fall elementary conferences
4. Continue to encourage and support digital portfolio use to capture and communicate student
learning
5. Provide opportunities for Gr. 10-12 teachers to implement aspects of CSL into their practice
6. Provide opportunities for teachers to engage in professional learning opportunities with other
colleagues to discuss philosophy, pedagogy and share experiences
7. Provide further information and learning opportunities on CSL to parents
As the MOE has indicated a new reporting order will be implemented Sept. 2022, it is anticipated this
will be the last year of our SD22 CSL K-9 Pilot. The CSL Committee will continue to seek feedback
from various stakeholders and make recommendations to support the shift in assessment and
reporting and the implementation of the new reporting order.
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Understanding Communicating Student Learning
As the curriculum has changed, so too must the assessment and reporting of student progress. The
goal of Communicating Student Learning (CSL) is to ensure that caregivers are well informed about
their child's progress while being aligned with the direction of the revised BC curriculum.
A shift from primarily focusing on summative
assessment to primarily focusing on formative
assessment is a large part of the expectations
when reporting on student growth and
progress in relation to the learning standards.

Summative
Assessment

Formative
Assessment

The development of Core and
Curricular Competencies is driving
classroom instruction and assessment
practices. Assessment of all forms
supports a more flexible, personalized
approach to learning and measuring
deeper complex thinking. Increasingly,
formative criterion-referenced
assessment is creating the basis for
responsive communication between
students, caregivers, and teachers on
how students have progressed and
where students can continue to grow.
Strong communication requires ongoing interactions and dialogue about student progress
throughout the school year, involving the teacher, the student, and the caregiver. The goal of this
communication is to provide the most up-to-date information about the student’s learning. This
communication can happen in a variety of formal and informal ways and is central to student
success.

Goals for the Summary Report
The goal of Communicating Student Learning is to ensure that
communication between home and school is effective and timely, so that:
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Caregivers are well informed about their child’s progress
Caregivers are involved as partners in a dialogue about their child’s
progress and the best ways to support and improve learning
Students are provided with information that is meaningful to them and
helps them to improve their own learning
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District Requirements K - 7

One Formal Point of Progress in Each Area of Learning
Fall Conference
Mid-Year Communication of Progress in MyEdBC
+ Formal Point of Progress for Literacy/Numeracy
+ Core Competency Self-Asessment
+ Student Engagement
Spring Conference
Year-End Summary of Progress in MyEdBC
+ All Areas of Learning
+ Core Competency Self-Assessment
+ Student Engagement

Ongoing
October 28/29, 2021
Teacher Entry:
Nov 1 - Dec 13, 2021
Released on:
Dec 16, 2021 @ noon
April 28/29, 2022
Teacher Entry:
May 2 - June 20, 2022
Released on:
June 23, 2022 @ noon
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Learning Committee
2018-2019

2019-2020

2020-2021

Stacey Anderson
Scott Belshaw
Danielle Calder
Colleen Edgar
Michelle Freebairn
Luke Friesen
Colline Johnson
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Silke Yardley
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Jacqueline Taylor
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Colleen Edgar
Michelle Freebairn
Luke Friesen
Colline Johnson
Christine Love
Ailish Mallow
Lynn Seed
Rhiannon Johnson

Billie Joe Beaudoin
Colleen Edgar
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Parent Representation
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Contributors & Editors 2019-2021:
Corinne McWhinney
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Brad Ogasawara

Contributors & Editors 2020-2021:
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District Requirements 8 - 9

Conferences

Released between: November 15 - 19, 2021
Teacher Entry: Jan 31 - Apr 22, 2022
Released on: April 25 - 29, 2022

Course-End Summary of Progress in MyEdBC
+ Area of Learning
+ Core Competency Self-Assessment
+ Student Engagement

Teacher Entry: Nov 25, 2021 - Jan 27, 2022
Released between: Jan 31, 2021 - Feb 4, 2022
Teacher Entry: Apr 25 - Jun 23, 2022
Released on: Jun 24, 2022

S1/T1

+ Formal Point of Progress

Teacher Entry: Sept 7 - Nov 10, 2021

S2/T3

Mid-Course Communication of Progress

April 28/29, 2022

S1/T3

Spring Conference

October 28/29, 2021

S2/T4

Fall Conference
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Points of Progress
Points of progress are the meaningful, varied, and responsive ways in which teachers provide
caregivers with information about how their child is progressing in relation to the learning standards
and what the child can do to extend their understanding. Teachers are encouraged to communicate
with families frequently in both formal and informal ways.

Requirements
One FORMAL point of progress for each area of learning/course throughout the school year
must be completed. The formal point of progress must meet the following requirements:
Includes a sample of or reference to student work (may be a single area of learning or an
integrated unit of study)
Includes a straightforward, strength-based comment that describes the learning
Indicates the level of proficiency as per the provincial proficiency scale
Shared through a scheduled required MyEdBC report or throughout the year in a variety
of other formats
WHEN: Ongoing
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Strength-Based Comments
Using a strength-based approach, all written descriptive feedback should clearly describe a students
strengths (what they know, do, and understand), as well as areas of growth, and specific steps they
can take to improve in relation to the learning standards.

Requirements
Describe the
strengths of the child
as an individual
learner in relation to
the learning
standards (curricular
competencies and
content)
Identify the next
steps to encourage
growth and progress
Make reference to
performance in
relation to the
proficiency scale

Provincial Proficiency Scale
The provincial proficiency scale will be used to communicate student progress in Kindergarten to
Grade 9. This scale is used to provide consistent communication of student proficiency. It is
expected that the communication will reflect student progress in all areas of learning in relation to
grade-level curricular standards or IEP/AIP Goals as indicated. It is not appropriate to average
previous with current performance levels, or penalize a student for lower achievement, while the
student is learning and developing a skill if the student has attained a higher level since.

Requirements
The proficiency
scale is required in
the mid-course/midyear communication
of progress, the
summary of
progress, and within
one formal point of
progress in each
area of learning.
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Mid-Year Communication of Progress
K to 7
The Mid-Year Communication of Progress is a requirement for all K to 7 students.

Requirements
Completed in MyEdBC
Includes a formal Point of Progress for Literacy and Numeracy that includes all of the
required elements (strength-based comment, proficiency scale, student evidence)
Provides a Student Engagement comment
Indicates where and when students completed the self-assessment on all three
categories of the Core Competencies
WHEN:
Open for Teacher Entry: November 1 - December 13, 2021
Released on: Dec 16, 2021 @ noon

Mid-Course Communication of Progress
8 and 9
MyEdBC
Required for all areas of learning in each
semester. Teachers are encouraged to
communicate with parents in a regular, timely,
and authentic manner beyond this requirement.

Requirements
Completed in MyEdBC
Includes a formal point of progress for
the course that includes all of the
required elements (strength-based
comment, proficiency scale, student
evidence)
WHEN:
Semester 1, Term 1
Teacher Entry: Sept 7 - Nov 10, 2021
Released between: Nov 15 - 19, 2021 

or

Digital Portfolio
Available in lieu of the mid-course
Communication of Progress in MyEdBC in
consultation with your school-based
administration for Grade 8 and 9 students.

Requirements
Completed in an ongoing
manner using a digital portfolio
Provides a strength-based
comment
Provides or references evidence
of learning
At least one point of progress
indicates the level of proficiency
as per the Provincial Proficiency
Scale
WHEN: Ongoing

Semester 2, Term 3
Teacher Entry: Jan 31 - Apr 22, 2022
Released on: Apr 25 - 29, 2022

More inform
ation
on Comm
unicating
Student L
earning
can be fou
nd at
sd22learn
s.ca
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Summary of Progress in MyEdBC
The Summary of Progress is a written report completed in MyEdBC on student progress in relation
to the learning standards in all areas of learning. It is provided to caregivers at the end of the year in
elementary, at the end of the course for secondary, or when a student changes schools or districts.
This forms part of the student's permanent record.

Requirements
Completed in MyEdBC
In all areas of learning
Provides a strength-based comment that describes where the learning has landed
Indicates student level of performance as per the Provincial Proficiency Scale
Provides a Student Engagement comment
Indicates where and when students completed the self-assessment on all three categories
of the Core Competencies
WHEN
K to 7
Open for Teacher Entry: May 2 - June 20, 2022
Released on: June 23, 2022 @ noon
8 and 9
Semester 1, Term 2
Open for Teacher Entry: November 25, 2021 - January 27, 2022
Released between: January 31, 2021 - February 4, 2022
Semester 2, Term 4
Open for Teacher Entry: April 25 - June 23, 2022
Released on: June 24, 2022

Goals for the Summary Report
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Clear communication with parents about student progress
throughout the year on the curriculum standards and big
ideas
It is not an average of student performance, but where
the student has progressed to by the end of the year or
course
Identifies what the student can do, what they are working
on, and next steps for learning
May include information on ways to support the student at
school and at home
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Student Engagement
Teachers are required to provide a description of a student's engagement. This descriptive strengthbased feedback provides caregivers with information about their child’s engagement, contributions,
relationships with others, and social and emotional well-being. It further identifies ways to support
student growth (and may include suggestions for ways caregivers can support their child at home).

Requirements
Descriptive strength-based feedback
Teachers may reference Personal and Social Competencies for guidance as needed

K to 7 Only
Communicated a minimum of
three times a year
Once during the Mid-Year
Communication of Progress
Once at any other time during
the school year
Once in the Year-End
Summary of Progress

8 and 9 Only
Communicated to caregivers in
each learning area once per
semester in the Summary of
Progress
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Core Competency Reflections
The core competencies are foundational and evident in all areas of learning. When teachers
focus on developing the skills and processes outlined in the curricular competencies of a
specific area of study, they are developing the core competencies within that area of learning.
Through connections between the core competencies and learning experiences, students set goals
and take increased responsibility for their learning. This process of connecting nurtures student
ownership and voice. Students, teachers and schools have flexibility in the format of the core
competency self-assessments.

Requirements
Teachers may reference Personal and Social Competencies for guidance as needed

K to 7 Only
Throughout the year, students
make connections to the core
competencies and their learning
experiences.
During the first few months leading
up to the Mid-Year Communication
of Progress, students select
evidence of learning, and reflect
on, their core competency
development of each core
competency (Communication,
Thinking, and Social & Personal).
At the end of the school year,
students summarize and reflect on
their growth and development of
the core competencies
(communication, thinking, and
social & personal).
The date of completion and where
parents can locate the
reflection/evidence of learning
must be included on the Mid-Year
Communication of Progress and
the Year-End Summary of
Progress.

8 and 9 Only
Throughout the year, students
make connections to all three
categories of core competencies
and their learning experiences.
Formal documentation of students’
reflections occur in the first and
second semesters
Summary Reports must indicate
where/when the core competency
reflections were completed or sent
out.

Format Options
Some examples include, but are not
limited to:
Written summary
Portfolio review
Self-assessment transcribed by the
teacher
Mind Map or graphic organizer of
student’s strengths and goals
Video of a teacher and student
interview
Student-created video outlining
assessment of the core
competencies
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Fall and Spring Conferences
The fall and spring conferences serve as two informal points of progress during the school year that
provide an opportunity for students, parent(s), and teachers to collaboratively engage in strength-based
conversations around a student growth plan that focuses on student strengths, student goal(s), and
growth and progress.
In the first two years of the CSL pilot, the conference structure was designed in a particular format in
order to build capacity and understanding in the shift to including students and working to honour their
voice within these conversations. The requirements ensured that a growth plan goal was either created
in collaboration with the student and family before or during the conference, and a goal(s) was
discussed in a traditional sit-down format.
Moving forward it is still a requirement to
ensure students are participating and at
the centre of these conferences, along
with the opportunity to share/discuss a
student growth plan. However, the format
and structure the teacher designs to engage
students and families is less prescriptive and
open to teachers to be responsive to the
developmental level of their students and
needs of their families. Conferences provide
engaging opportunities for students to grow
in Core Competency development.
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Students
Progressively
Increase Ownership

More
teacher and
caregiver
talking in early
grades

More
student talking
in later grades

Student participation in
conferences
provides opportunities for
core competency
development.

Combining an IEP Meeting with a
Fall/Spring Conference
In order to consider combining an IEP meeting
with a conference, the following must be
adhered to:
OnlyStudent
applicable for category A and B
More
talking
students
in later grades
The decision must be approved through a
school-based meeting including the schoolbased team, administration, and school
psychologist
Caregivers must have the option to choose
a combined meeting or separate IEP and
conference meeting
For elementary, the combined meeting must
be held with the IEP meeting occurring
between 1:30-2:30 and the conference to
follow directly from 2:30-2:45
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Conference Preparation
When preparing and planning for conferences, the following questions provide a guide to
support designing the format and structure:
How can First Peoples Principles of Learning be incorporated, and opportunities provided
for reconciliation?
Which format will be responsive to the individual needs of my students and families?
Which format supports the developmental level of my students to practice and grow in the
Core Competencies?
How can I ensure a strength-based approach is used to focus on what the child CAN do
with a goal for growth?
How is the format I am using child centered providing space for student voice and
engagement?

K to 3
It is important that the conference
format and structure uphold the
following Early Learning Framework
principles:
Children are strong, capable in
their uniqueness, and full of
potential
Families have the most important
role in contributing to children’s
well-being and learning
Early years spaces are inclusive
Environments are integral to wellbeing and learning
Relationships are the context for
well-being and learning

4 to 9
The conference format and structure
should provide opportunity to:
Engage in the intellectual, personal
and social, and emotional
proficiencies of the Core
Competencies
Support inclusive environments and
diverse learners
Focus on personalized learning
giving students voice and choice

Note: A conference where the adults solely discuss the concerns
they have about the child does not meet the purpose or criteria for
a fall or spring conference. If there are specific concerns about a
child’s learning and social/emotional development that would shift
the conference from a strength-based approach and consume the
scheduled conference meeting time, another meeting should be
scheduled between the teacher and the caregiver(s) to discuss
these areas of concern. A strength-based approach and student
voice are at the heart of these conferences.
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Elementary Fall Conferences 2021-22
Fall conferences provide an opportunity to establish and build relationships where the student,
caregiver and teacher collaboratively develop a meaningful goal(s) for student growth. This may be
done as preparation before the conference and reviewed together during the conference or
discussed and completed together at the conference.

Requirements
A minimum of 15 minutes in length for each family (this includes transition time between
conferences)
Includes an opportunity to discuss/share student goal(s) for the year with those present
Held in the student's classroom
Consultation with the principal is required should there be a compelling reason to hold
the conference at a different location
Held in-person following our SD22 Communicable Disease Plan (CDP)
Virtual conferences using Microsoft Teams can be scheduled for families depending on
the family circumstances/needs or request of the family
Only one family at a time in the classroom space during the scheduled time
WHEN: Completed within the two-week window (Oct. 25 – Nov. 5)
3-hour early dismissal on Oct. 28 & 29

Format Ideas
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A traditional sit-down conference where together the student,
teacher and caregiver(s) co-create a growth plan during the
conference.
The growth plan is created in advance. Time during the
conference is used for the student and caregiver(s) to explore the
learning environment with stations for engagement. Time is set
aside for the child, caregiver and teacher to connect and review
the goal/growth plan and check-in on the social/emotional wellbeing of students.
The growth plan is created in advance. Students prepare sharing
with the teacher and caregiver through a portfolio around
learning experiences they have engaged in and how they are
feeling about the year ahead. Questions are used to
review/refine the growth plan based on these student insights.
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Elementary Spring Conferences 2021-22
Spring Conferences provide an opportunity to review and celebrate student growth and progress
towards the student growth plan goal(s) set at the fall conference. They provide students the
opportunity to engage with their family and teacher about their success in learning.

Requirements
A minimum of 15 minutes in length for each family (This includes transition time between
conferences)
Should include the goal established in the fall growth plan
Depends on whether the child was able to reach that goal and direct communication
with the family about reaching that goal occurred before the scheduled conference
Must include an opportunity to celebrate/reflect on a student goal/success for the year with
those present
Held in the student's classroom
Consultation with the principal is required should there be a compelling reason to hold
the conference at a different location
Held in-person following our SD22 Communicable Disease Plan (CDP)
Virtual conferences using Microsoft Teams can be scheduled for families depending on
the family circumstances/needs or request of the family
Multiple families may be in the classroom space depending on the format and the
guidelines of our CDP
WHEN: Completed within the two-week window (April 25 – Nov. 6)
3-hour early dismissal on April 28 & 29

Format Ideas
A traditional sit-down conference where together student, teacher and caregiver(s) review the
fall growth plan and celebrate the successes and determine next steps.
A celebration of learning where the learning environment is open to multiple families with
stations and student portfolios available as students guide the activities and conversations with
their caegivers. The teacher circulates and interacts with families taking time to celebrate the
success of the growth plan/goals created in the fall or creates a specific station to meet with the
student and caregiver(s).
Students prepare their learning for sharing ahead of time with the support of the teacher to
share at the conference. Students might present their portfolio around learning they have
engaged in throughout the year showing evidence of how they have demonstrated growth to
reach their growth plan goals.
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GRADUAL RELEASE OF
RESPONSIBILITY CONTINUUM
CONFERRING CORE COMPETENCIES
COMMUNICATION

In familiar settings, I can
communicate with adults.
I communicate confidently,
using forms and strategies
that show attention to my
audience and purpose.
I communicate with
intentional impact

Student

Teacher

K TO 3

THINKING

I can ask questions and
consider options. I can use
my observations, experience,
and imagination to draw
conclusions and make
judgments.
I can gather and combine new
evidence with what I already
know to develop reasoned
conclusions, judgements, or
plans.

PERSONAL &ND SOCIAL
RESPONSIBILITY

I can make choices that help
me meet my wants and needs
I take responsibility for my
actions.
I can recognize my strengths
and take responsibility and
accomplish my goals.

4 TO 5

6 TO 7

Guides conference
conversation
Prepares questions, prompts,
and recording sheet
Helps students prepare (ex.
explore, understand, & identify
appropriate goal)
Documents conference
outcomes

Helps students prepare (ex.
guides students to
appropriate goal)
Helps facilitate conversation
Documents conference
outcomes

Helps students prepare (ex.
examine areas of growth)
Helps conversation flow
Documents conference
outcomes

Set and achieve realistic
learning goals for
themselves
Demonstrate effective work
habits and organizational
skills appropriate to their
level of development
Answer questions/ prompts:
(ex. Which learning center
do you like?)

Identify and appreciate their
personal attributes, skills,
interests, and
accomplishments and their
growth over time
Make connections between
effective work habits and
success
Clearly identifies set realistic
short- and longer-term
learning goals, define a path,
and monitor progress

Set realistic short and longterm learning goals, define
a path, and monitor
progress
Recognize their personal
preferences, skills,
strengths, and abilities.
Appreciate importance of
respect, inclusivity, and
other positive behaviours in
diverse environments

Caregiver

*Student roles from Career Education Curricular Competencies

Listens and encourages
Helps generate ideas
Plans for support
Gives insights about their child

Listens and encourages
Gives ideal/insight
Plans for support

Listens and encourages
Gives ideal/insight
Plans for support
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Secondary Conferences 2021-22
Last year conferences were suspended at the secondary level due to the complications the
pandemic restrictions created along with moving to a quarter system. Conferences will resume this
year at secondary schools with grade 8 and 9 grades following the CSL pilot guidelines and
requirements below. Conferences in secondary schools will be different both in time allocation and
format than elementary schools and continue to follow past scheduling and format options to
accommodate the student population and scheduling challenges at the secondary level.

Requirements
Held in-person following our SD22 Communicable Disease Plan (CDP)
Virtual conferences using Microsoft Teams can be scheduled for families depending on
the family circumstances/needs or request of the family
Students are expected to participate during the conference with their parent(s)
Proficiency language will be used instead of grades/percentages when communicating
student growth and progress at grades 8 & 9 as they are part of the CSL pilot
Will have a strength-based focused on areas of strength, areas for growth, and next steps
forward
Will provide opportunities during the conference day (beyond the meeting with the teacher)
for students to show evidence of/demonstrate their learning to parents
This will be reviewed second semester as this does not currently align with our
CDP
WHEN: Semester 1 - October 28 & 29; Semester 2 - April 28 &29
Note:
Dismissal at schools will be based on the 3-hour early dismissal at the
elementary level to accommodate bussing at each high school
School-based Admin. in consultation with teachers will determine the
schedule and format to best meet the needs of their families while
following the CDP
School-based Administrators, in consultation with teachers, will determine
how to reach out to the caregivers of vulnerable, Indigenous, or students
whose proficiency is concerning, to ensure they are prioritized for
conference times that work for them
If their caregiver is unable to or chooses not to attend the conference,
teachers will be responsible for connecting with these families in
alternate ways. Administrators will work with teachers to ensure all
students that meet these criteria are accounted for and caregivers are
communicated with
All other families who do not attend conferences will be formally
communicated with through the Mid-Course Communication of Progress.
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Inclusive Reporting
Most students will achieve their grade-level competencies with inclusive supports. Teachers will
communicate these supports when reporting. A small portion of students may require individualized
curricular goals, referred to as modifications. In consultation with the classroom teacher, the case
manager from the school-based team will support the design and communication of modifications.

Requirements
Reporting at the classroom level is done for ALL students, including those supported with an
IEP (Individualized Education Plan) or an AIP (Annual Instructional Plan)
If a student is on an IEP with a goal in literacy or numeracy, the proficiency level provided
to the student and caregivers for formal reporting purposes is in relation to their IEP goal
and not grade-level learning standards
In the strength-based comment, the teacher is expected to communicate that the
proficiency level is in relation to the student's IEP goal and not grade-level learning
standards
Teachers are expected to consult with their SBRT in helping determine the growth and
progress of their students on an IEP in relation to their goals
If proficiency on an IEP goal is reached, the goal needs to be revisited and a new
goal set to continue supporting the student’s growth and progress

Collaborate with the case manager to
complete/update IEP for students with
a Ministry designation and who are
receiving 25 hours or more of
additional supported instruction or
intervention annually
Collaborate with the case manager to
complete/update AIP for students who
are learning English as an additional
language and have an annual
assessment of English language
proficiency
Communicate Student Learning at
established timelines using the same
requirements for all students
Refer to student proficiency in
relation to IEP goals
Consult with case manager to
complete reporting requirements
Participate in regular IEP/AIP review
with Case Manager

Case Manager

Classroom Teacher

Roles and Responsibilities
Design IEP through student voice, teacher
input, caregiver input and be guided by
the expectations of the Ministry of
Education
Use strength based curricular and core
competency language to set goals
Collaborate with classroom teacher on
inclusive classroom supports,
differentiation, and modifications as
required
Schedule regular IEP/AIP reviews with
classroom teachers, caregivers and
additional learning support providers
Reivew IEP shortly after the start of
each school year (no later than
October 15th
Evaluate IEP between January and
March
Evaluate IEP at the end of the school
year by June 15th
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CSL for Diverse Learners
Types of Student Support
Requirements
In addition to the established Point of Progress requirements, students receiving support
services have the following additional requirements based on the type of support the learner
recieves.

Learner Support
If a student is receiving a support block
such as Learning Support in secondary or
modified programming in elementary, then:
The School-Based Resource teacher
will complete a Learning Support
comment within a point of progress
School teams decide how to
communicate

Speech Language Support
Strength-based comment with evidence
Speech and language assessments in
the fall and year-end summary
Results from speech and language
assessments will be explained to the
caregivers in a meeting, by phone,
and/or in written form
A copy of these reports will be placed in
the student’s file for school team
members to view

Occupational/Physiotherapy
Support

Elementary Counselling
Support

Provide written summary after initial
classroom observation/consultation to
caregivers, EA support, teachers, SBRT,
and student file
Occupational and Physiotherapy goals
integrated into IEP and a year-end
summary of services will be provided

Written communication from the
counsellor within 30 days of intake
Written communication will also be
provided at the year-end
communication of progress or when
released from the Counsellors
caseload

Standardized Assessments
The Individual completing the assessment or the case manager will share findings of
the assessment with caregivers and staff in a meeting, over the phone, or in written
form
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Requirements Continued
English Language Learners (Updated)
The reporting requirements for English language learners who are following the
provincial curriculum for a course, subject or grade are the same as for other
students.
Beginning of the year send caregivers a general letter and instructional plan
WHEN: September 28th
When communicating student learning, a student’s English language proficiency must
be considered before determining progress for a particular learning standard.
There are five levels of English language proficiency: beginning (1), developing (2),
expanding (3), consolidating (4), and bridging (5). Your student’s level of proficiency is
indicated on the Annual Instructional Plan (AIP). Please refer to the AIP, the ELL
Progress Report and/or the ELL teacher to understand your student’s current level of ELL
proficiency.
Please note, each area of learning needs to be considered separately. For example, it
may be possible for a level 1 or level 2 student to demonstrate proficiency in areas where
language proficiency isn’t the main focus (e.g. art, physical and health education, music,
mathematics).
For mid‐year/mid-course and year‐end reports in MyEd, please include the ELL
teacher’s comment or make reference to the ELL Progress Report in MyEd.
Proficiency Left Blank

Proficiency Optional

Proficiency Provided

1. The student is level 1 or
level 2 in English
language proficiency AND
2. The student is unable to
demonstrate proficiency of
the learning standard.
Include a comment to
indicate that the student is
not yet able to
demonstrate proficiency
due to their English
language proficiency.

1. The student is level 1 or
level 2 in English
language proficiency AND
2. The student is unable to
demonstrate proficiency of
the learning standard.
Include a comment to
indicate that the student is
not yet able to
demonstrate proficiency
due to their English
language proficiency.

1. The student is level 4 or
level 5 in English language
proficiency OR
2. The student is able to
demonstrate proficiency
with their English language
proficiency. Include a
comment regarding the
student’s progress in
English language
acquisition. This comment
can be placed in any area
where it is applicable.
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Dogwood Graduation Certificate & Evergreen School Completion
Certificate
Students are to complete the regular program with the appropriate credits to obtain a
Dogwood Graduation Certificate

Some students may receive substantial
adaptations/inclusive supports to complete their
regular coursework and these students receive the
same credit as their peers
Adaptations/inclusive supports used for students to
be successful are not to minimize a student’s
attainment of a course credit
It is understood that all students with learning
disabilities have the cognitive ability to graduate with
a Dogwood Graduation Certificate
Some students may be unable to meet graduation
requirements due to their individualized special
needs. In these cases, an Evergreen School
Completion Certificate may be required

23

PLEASE SEE
WWW.SD22LEARNS.CA
FOR ADDITIONAL CSL
INFORMATION, EXAMPLES,
AND TEMPLATES

